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Unit 1 Overview 

Content Area:                     SAT Prep Writing 

Unit Title:                            SAT Breakdown – Pacing, Scoring, Guessing 

Target Proficiency Level:  Beginner, Intermediate, Advanced (All proficiency levels included) 

Unit Summary:  
The SAT is no longer a Standardized Aptitude Test because it no longer tests a student’s aptitude.  Over the 

years the SAT has been moving towards becoming an acquisition of knowledge and skills test, and more 

importantly a means-based test.  This unit is concerned with familiarizing students with the SAT and 

teaching them important strategies such as pacing, scoring, and guessing to begin to build their SAT 

knowledge base and test-taking ability.     

Primary interdisciplinary connections:  Language Arts  

21st century themes:  Critical Thinking  

Unit Rationale: 

The ability to understand the dynamics of a test and assess the correct strategies to employ when 

approaching a specific type of SAT question serves as an invaluable tool on the SAT.  Students will 

identify the components of SAT scoring and thus be able to determine when it is appropriate to guess on a 

question.  Students will also learn the structure of SAT critical reading and writing sections and thus be 

able to set up a correct pacing procedure for the test.  Students will implement correct pacing and guessing 

strategies and practice accordingly.  

Learning Targets 

Related Cultural Content Statements 

Test-taking strategies. 

CPI #  Cumulative Progress Indicator (CPI) 

SL.11-12.2 Integrate multiple sources of information presented in diverse formats and media (e.g., 

visually, quantitatively, orally) in order to make informed decisions and solve problems, 

evaluating the credibility and accuracy of each source and noting any discrepancies among 

the data. 

SL. 11-12.1 Work with peers to promote civil, democratic discussions and decision-making, set clear 

goals and deadlines, and establish individual roles as needed. 

L11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 11-12 reading and content, choosing flexibly from a range of strategies 

 Use context (e.g.) the overall meaning of a sentence, paragraph, or text; a word’s position or 

function in a sentence) as a clue to the meaning of a word or phrase. 

RI.11-12.2 Determine two or more central ideas of a text and analyze their development over the course 

of the text, including how they interact and build on one another to provide a complex 

analysis; provide an objective summary of the text. 

RI.11-12.6 Determine the author’s point of view or purpose in a text in which the rhetoric is particularly 

effective, analyzing how style and content contribute to the power, persuasiveness or beauty 

of the text. 

Unit Essential Questions 

 How many sections are on the SAT? 

 How are you scored on the SAT Writing? 

 How are you scored on the SAT Reading? 

 How are you scored on the SAT Essay? 

 When is it appropriate to guess on the SAT? 

 How should you pace yourself on the SAT? 

 Why is the SAT no longer an IQ test? 

 How does the difficulty level of questions vary 

throughout an SAT section? 

Unit Enduring Understandings 

 Pacing correctly throughout the test.  

 Test-taking savvy informed by question difficulty 

level. 

 Always guess with no wrong answer penalty 

 The SAT’s underlying themes and teaching points 



Unit Learning Targets 

Students will: 

 Guess when it is appropriate to do so on the SAT Writing and Reading Sections 

 Omit questions when it is appropriate to do so 

 Identify the learning and teaching objectives of the SAT 

 Answer questions according to their difficulty level 

Evidence of Learning 
Summative Assessment:  One Timed Critical Reading Section of an SAT  

Each student will be given a critical reading section and be required to complete it in the allotted 25 

minutes.  Students will be required to skip at least three questions. 

 

Equipment needed:  SAT Sections, Teacher-designed Strategy Packet, College Board SAT book  

Teacher Resources:  SAT Sections, Teacher-designed Strategy Packet, College Board SAT book 

Formative Assessments 

 Parts of Critical Reading Sections 

 SAT Scenarios 

 Quizzes on question types 

 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

SAT Breakdown 

 

1 day 

Lesson 2 

Scoring 

 

2 days 

Lesson 3 

Pacing 

 

1 day 

Lesson 4 

Guessing 

 

2 days 

Lesson 5 

Putting it all together 

 

5 days 

Teacher Note:  These lessons make up the introduction to the SAT and the initial strategies that students 

will use throughout the rest of the course.  

ANCHOR STANDARDS FOR SPEAKING AND LISTENING 

Comprehension and Collaboration 

1. Prepare for and participate effectively in a range of conversations and collaborations with diverse 

partners, building on others’ ideas and expressing their own clearly and persuasively.  

2. Integrate and evaluate information presented in diverse media and formats, including visually, 

quantitatively, and orally. 

3. Evaluate a speaker’s point of view, reasoning, and use of evidence and rhetoric. 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 
 

 

 



Unit 2 Overview 

Content Area:                    SAT Prep Writing 

Unit Title:                           Writing–Mechanics and Usage, Clarity of Writing, Focus, and Organization 

Target Proficiency Level:  Beginner, Intermediate, Advanced (All proficiency levels included) 

Unit Summary:  
In this unit, students learn the strategies and error types of the SAT Writing Section – focusing on 

grammar, syntax, cohesion, clarity, focus, and the essay.  Through a variety of learning materials and 

practice sections students begin to develop an ear for hearing errors on the SAT Writing Section.  They will 

learn how to combine sentences, fix punctuation and other grammar errors, and eliminate irrelevant details 

and redundancies.  Students will also identify the correct method for writing the SAT essay, which includes 

the analysis of rhetorical strategies, the ability to determine how an author builds an argument, thesis 

writing, and mechanics.  Students will identify the components of the SAT essay rubric and then use it to 

evaluate other student essays.  Students will also learn new methods to plan their essays and hone their 

rhetorical analysis strategies. 

 

Primary interdisciplinary connections:  Language Arts  

21st century themes:  Critical Thinking, Expository Writing 

Unit Rationale: 

Students develop a method and strategy designed to successfully navigate the grammar portion of the 

writing section of the SAT.  Students will identify the 9 most common types of errors on the SAT and 

practice correcting them.  Students will also develop an understanding of the SAT test-maker’s objectives 

in teaching students that clear and concise writing is always best.   Students will develop the skills and 

know-how to successfully write a 25-minute expository essay. 

Learning Targets 

Related Cultural Content Statements 

 The study of the SAT prepares students for college level reading and writing.  

 Current trends in education focus on impromptu expository writing. 

CPI #  Cumulative Progress Indicator (CPI) 

W.11-12.1 Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and sufficient evidence. 

 Introduce precise, knowledgeable claims, establish the significance of the claims, 

distinguish the claims from alternate or opposing claims, and create an organization that 

logically sequences claims, counterclaims, reasons, and evidence. 

 Use words, phrases, and clauses as well as varied syntax to link the major sections of the 

text, create cohesion, and clarify the relationships between claims and reasons, between 

reasons and evidence, and between claims and counterclaims.   

 Establish and maintain a formal style and objective tone while attending to the norms and 

conventions of the discipline in which they are writing. 

 Provide a concluding statement or section that follows from and supports the argument 

presented. 

L.6.2a Use punctuation (commas, parentheses, dashes) to set off nonrestrictive/parenthetical 

elements. 

L.7.1c Place phrases and clauses within a sentence, recognizing and correcting misplaced and 

dangling modifiers. 

L.7.3a Choose language that expresses ideas precisely and concisely, recognizing and eliminating 

wordiness and redundancy. 

L.9-10.1a Use parallel structure 

L.3.1f Ensure subject-verb and pronoun-antecedent agreement 

 



L.3.3a Produce complete sentences, recognizing and correcting inappropriate fragments and run-

ons. 

L.6.1c Recognize and correct inappropriate shifts in pronoun number and person 

L.6.1d Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous antecedents) 

W.11-12.4 Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

W.11-12.5 Develop and strengthen writing as needed by planning, revising, editing, rewriting, or 

trying a new approach, focusing on addressing what is most significant for a specific 

purpose and audience. 

Unit Essential Questions 

 What is good writing? 

 What are the most common sources of error on 

the SAT Writing Section? 

 What are the errors dealing with Wrong Word? 

 What is the correct strategy for the Writing 

Section of the SAT? 

 How should sentences be structured so they are 

grammatically correct and stylistically succinct? 

 Why is predicting important on the SAT Writing 

Section? 

 How can I learn to be creative on the spot? 

 How should an SAT essay be organized? 

 How should you apply “Trust Your Ear” on the 

SAT Writing Section  

 How should an introduction and conclusion be 

structured? 

 What is expository and persuasive writing? 

 What types of writing elements are the SAT 

graders looking for in an essay? 

 How do I incorporate expository risks and 

elevated vocabulary into an SAT essay? 

 How is the SAT essay scored?  

Unit Enduring Understandings 

 Differentiating between strong and weak writing. 

 Correcting the most common grammar errors on 

the SAT. 

 Gaining the ability to hear clear and concise 

writing. 

 Predicting sentence improvements. 

 Developing an awareness of good writing and 

expository style. 

 Writing well-evidenced thesis- driven expository 

and persuasive essays. 

 Applying proofreading and revision skills to SAT 

essays. 

 Gaining the ability to write in a timed fashion 

through proper planning and pacing. 

 Developing outlining and brainstorming skills. 

Unit Learning Targets 

Students will: 

 Predict error corrections 

 Identify common errors on the SAT 

 Create SAT grammar errors  

 Read sentences aloud listening for errors 

 Write an effective 5-6 paragraph analytical essay 

 Discuss what concise, clear, and cohesive writing looks like 

 Combine short sentences to create compound complex sentences 

Evidence of Learning 
Summative Assessment:  Timed Writing Section 

Students will take a timed SAT writing section. 

 

Equipment needed:  LCD Player, paper, SAT packets 

Teacher Resources:  SAT Sections, Teacher-designed Strategy Packet, College Board SAT book 

 

 



Formative Assessments 

 SAT writing section tests 

 SAT essay writing prompts 

 Quizzes on error types 

 Synthesis of error types 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Writing Methods and Strategies 

 

2 days 

Lesson 2 

Identifying Sentence Errors 

 

6 days 

Lesson 3 

9 common SAT errors 

 

4 days 

Lesson 4 

Guided Practice 

 

4 days 

Lesson 5 

SAT Essay-Scoring, Pacing, Structure 

 

1 day 

Lesson 6 

SAT Essay-Introductions and Conclusions 

 

2 days 

Lesson 7 

SAT Essay-Body Paragraphs and Evidence 

 

2 days 

Lesson 8 

SAT Essay-Analyzing Rhetoric 

 

2 days 

Lesson 9 

SAT Essay-Pathos, Ethos, Logos 

 

2 days 

Lesson 10 

SAT Essay-Writing and Proofreading 

 

2 days 

Teacher Note:  These lessons will form a solid basis for correct and concise writing while also preparing 

students for the grammar portion of the writing section of the SAT and the SAT essay. 

ANCHOR STANDARDS FOR WRITING AND LANGUAGE 

Text Types and Purposes 

1. Write arguments to support claims in an analysis of substantive topics or texts, using valid 

reasoning and relevant and sufficient evidence. 

2. Write informative/explanatory texts to examine and convey complex ideas and information clearly 

and accurately through the effective selection, organization, and analysis of content. 

3. Write narratives to develop real or imagined experiences or events using effective technique, well-

chosen details, and well-structured event sequences. 

Production and Distribution of Writing 

1. Produce clear and coherent writing in which the development, organization, and style are 

appropriate to task, purpose, and audience. 

2. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new 

approach. 

3. Use technology, including the Internet, to produce and publish writing and to interact and 

collaborate with others. 

 

 

 



Research to Build and Present Knowledge 

1. Conduct short as well as more sustained research projects based on focused questions, 

demonstrating understanding of the subject under investigation. 

2. Gather relevant information from multiple print and digital sources, assess the credibility and 

accuracy of each source, and integrate the information while avoiding plagiarism. 

3. Draw evidence from literary or informational texts to support analysis, reflection, and research. 

Range of Writing 

Write routinely over extended time frames (time for research, reflection, and revision) and shorter time 

frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences. 

Conventions of Standard English 

1. Demonstrate command of the conventions of standard English grammar and usage when writing or 

speaking. 

2. Demonstrate command of the conventions of standard English capitalization, punctuation, and 

spelling when writing. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit 3 Overview 

Content Area:                    SAT Prep Critical Reading 

Unit Title:                           Critical Reading 

Target Proficiency Level:  Beginner, Intermediate, Advanced (All proficiency levels included) 

Unit Summary:  
In the critical reading unit students will develop and identify correct methods and strategies to approach the 

sentence completions and reading passages of the SAT.  For the critical reading passages, students will 

learn annotating techniques focused on purpose, point of view, tone, question types, and wrong answer 

types.  They will also learn the anatomy of a passage including contrast words, vital details, extreme 

language, and opinion words.  Students will identify the five passage types- natural sciences, social 

sciences, world literature, American literature, and history.  Students will also learn how to analyze 

information in graphs and answer PARCC-like part B evidence questions. 

 

Primary interdisciplinary connections:  Language Arts, 21st Century Analysis and Evaluation 

21st century themes:  Critical Thinking 

Unit Rationale: 

Students develop their test-taking skills by improving their critical thinking and reading abilities.  Students 

will learn and understand authorial intent and purpose, point of view, and tone, to better help them 

effectively conquer the SAT critical reading section. 

Learning Targets 

Related Cultural Content Statements 

The study and practice of critical reading deepens and strengthens students’ critical thinking and analytical 

abilities. 

CPI #  Cumulative Progress Indicator (CPI) 

R1.11-12.2 Determine two or more central ideas of a text and analyze their development over the course 

of the text, including how they interact and build on one another to provide a complex 

analysis; provide an objective summary of the text. 

R1.11-12.3 Analyze a complex set of ideas or sequence of events and explain how specific individuals, 

ideas, or events interact and develop over the course of a text. 

R1.11-12.4 Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze how an author uses and refines the meaning of 

a key term or terms over the course of a text. 

R1.11-12.5 Analyze and evaluate the effectiveness of the structure an author uses in his or her 

exposition or argument, including whether the structure makes points clear, convincing, and 

engaging. 

R1.11-12.6 Determine the author’s point of view or purpose in a text in which the rhetoric is particularly 

effective, analyzing how style and content contribute to the power, persuasiveness or beauty 

of the text. 

RL.11-12.1 Cite strong and thorough textual evidence to support analysis of what the text says explicitly 

as well as inferences drawn from the text, including determining where the text leaves 

matters uncertain. 

RL.11-12.2 Determine two or more themes or central ideas of a text and analyze their development over 

the course of the text, including how they interact and build on one another to produce a 

complex account; provide an objective summary of the text. 

RL.11-12.3 Analyze the impact of the author’s choices regarding how to develop and relate elements of 

a story or drama (e.g., where a story is set, how the action is ordered, how the characters are 

introduced and developed). 

 

 

 



RL.11-12.4 Determine the meaning of words and phrases as they are used in the text, including 

figurative and connotative meanings; analyze the impact of specific word choices on 

meaning and tone, including words with multiple meanings or language that is particularly 

fresh, engaging, or beautiful. (Include Shakespeare as well as other authors.) 

L.11-12.4 Determine or clarify the meaning of unknown and multiple-meaning words and phrases 

based on grades 11–12 reading and content, choosing flexibly from a range of strategies. 

 Use context (e.g., the overall meaning of a sentence, paragraph, or text; a word’s position or 

function in a sentence) as a clue to the meaning of a word or phrase. 

Unit Essential Questions 

 How do you determine the tone of a passage? 

 How do you identify author purpose? 

 How do you identify SAT question types? 

 How do you avoid SAT wrong answer types? 

 How do you determine the definition of a word 

based on context? 

 How do you use word charge to successfully 

eliminate answer choices? 

 What is active reading and how do you apply it? 

 What are the passage types? 

 How do you analyze graphs? 

 Where do you look for evidence? 

Unit Enduring Understandings 

 The ability to determine tone, point of view, author 

purpose, contextual vocabulary on the SAT 

 What is important in a passage- what to underline, 

annotate and pay close attention to in critical 

reading passages. 

 The ability to predict and eliminate answer choices 

based on context and vocabulary breakdown.  

 

 

Unit Learning Targets 

Students will: 

 Determine author purpose 

 Actively read and annotate successfully 

 Identify SAT question types and wrong answer traps 

 Determine vocabulary based on context 

 Identify the correct strategies for long, and paired passages 

 Identify main idea 

 Analyze information in a graph 

Evidence of Learning 
Summative Assessment:  Integrated Performance Assessment - 7 days 

Students are evaluated by taking a timed critical reading section on an SAT 

 

Equipment needed:  LCD Player, paper, SAT packets 

Teacher Resources:  SAT Sections, Teacher-designed Strategy Packet, College Board SAT book 

Formative Assessments: 

 Practice critical reading passages 

 Guided reading practice and annotation 

 Quizzes on vocabulary  

 Quizzes on root words 

 Practice sentence completion sections 

 Synthesis of reading question types 

 Reading comprehension exercises 

 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Vocabulary and Root Words 

 

Ongoing 

Lesson 2 

Passage Types  

 

4 days 

Lesson 3 

Reading Comprensión Strategy  

 

2 days 



Lesson 4 

Reading Comprehension Question Types 

 

2 days 

Lesson 5 

Reading Comprehension Wrong Answer Types 

 

2 day 

Lesson 6 

Putting It All Together- Timed Reading Practice 

 

10 days 

Teacher Note:  These lessons build on each other and form the framework for the entire critical reading 

section.  

ANCHOR STANDARDS FOR READING AND LANGUAGE 

Key Ideas and Details 

1. Read closely to determine what the text says explicitly and to make logical inferences from it; cite 

specific textual evidence when writing or speaking to support conclusions drawn from the text. 

2. Determine central ideas or themes of a text and analyze their development; summarize the key 

supporting details and ideas. 

3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text. 

Craft and Structure 

1. Interpret words and phrases as they are used in a text, including determining technical, connotative, 

and figurative meanings, and analyze how specific word choices shape meaning or tone. 

2. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of 

the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole. 

3. Assess how point of view or purpose shapes the content and style of a text. 

Integration of Knowledge and Ideas 

1. Integrate and evaluate content presented in diverse formats and media, including visually and 

quantitatively, as well as in words.1 

2. Delineate and evaluate the argument and specific claims in a text, including the validity of the 

reasoning as well as the relevance and sufficiency of the evidence. 

3. Analyze how two or more texts address similar themes or topics in order to build knowledge or to 

compare the approaches the authors take. 

Range of Reading and Level of Text Complexity 

Read and comprehend complex literary and informational texts independently and proficiently. 

Vocabulary Acquisition and Use 

1. Determine or clarify the meaning of unknown and multiple-meaning words and phrases by using 

context clues, analyzing meaningful word parts, and consulting general and specialized reference 

materials, as appropriate. 

2. Demonstrate understanding of word relationships and nuances in word meanings. 

3. Acquire and use accurately a range of general academic and domain-specific words and phrases 

sufficient for reading, writing, speaking, and listening at the college and career readiness level; 

demonstrate independence in gathering vocabulary knowledge when considering a word or phrase 

important to comprehension or expression. 

 
 

 

 

 

 

 

 

 

 

 

 



Content Area 

Unit Name 

English Language Arts, Mathematics, Science, Social Studies, World 

Language, Practical and Fine Arts, Business 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and Skills 

 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 

 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 

 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the forces 

that come into play for further development of technology; apply engineering 

design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

 

 

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf


Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US


6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US


Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  
 


